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INTRODUCTION
In the learning process many situations take place that can help or cause failure, in the process which will affect the successful achievement of the goals.  Due to this, teachers in charge of the teaching learning process must be aware of the variety of factors that influence students’ behavior and performance in the classroom.
To explain all the information related to the influence these factors have in the process, there is a brief explanation of the learning styles and learning strategies that are the main points in this research work.  Taking into account the students’ differences, the multiple intelligences are recalled to demonstrate the learners’ intellectual abilities.  This means that not all the students have the same capability for all the careers and they must realize their strengths and weaknesses.  
Grouping the multiple intelligences, the learning styles show up and they are directly related to the classroom management that is students’ real behavior in a specific learning field, in this case the English class.  The visual, auditory and kinesthetic styles are defined to understand better how the students behave and do when they belong to each style.
Also attitude and other aspects are considered like the ones developed early in childhood as well as the culture shock, cultural stereotypes, acculturization and social distance, and sensory information.  Considering that second language learning is often second culture learning also.  
Referring to the sensory information it is good to mention the short term and long term memory.  Short term memory is the ability of keeping information for a very brief period of time, is where conscious thinking, oral processing of information take place.  It usually remains for only about 20 seconds because short-term memory is very sensitive to interruption or interference. Unless the information is important and meaningful. It is also limited in the amount of information it can hold.  When overload some material drops out of short-term memory. It needs enough repeated, rehearsal or practice to recall information when needed.  On the contrary the long-term memory improves while children or learners use learning strategies to store information.  All the meaningful data is sent to the long-term memory however, it operates in short-time memory.
This essay shows what learning styles the students of Advanced English II. 2002 posses, and which strategies these students put into practice.  A relation between the theory and the practice demonstrated.  A good characteristic description of every learning style is given as well as what career every learning style student should involve in.  To reach up to this point The Advanced English students were observed for a whole semester.  Students were interviewed, as well as they were asked to fill out some questionnaires to define belonged to every learning style.
At the end of the observation, the theses statements was proved and when students are presented with activities that best suit them, students learn in a better way, obtaining good results and being successful in the learning process they have involved them selves. 















































THESIS STATEMENT
	Several factors can influence students’ success in acquiring a second language: self esteem, inhibition, risk taking, anxiety, empathy, introversion and extroversion.  Nevertheless, motivation is probably the most often used catch-all​[1]​ term for explaining the success or failure of virtually any complex task.  Besides  that, mental concepts could help students in the achievement of a second language such as different styles and strategies, among them kinesthetic, auditory and visual styles are the most useful ones used by English Advanced students in the University of El Salvador.








FRAMEWORK
	Nowadays, English has become an important language around the world.  This fact has made the teaching of English a relevant asset in the teaching-learning process in general.  Also, it is well known that the most important factors influencing performance in second language learning are learning styles and learning strategies.  To learn a second language, a learner must be stimulated by many external causes but also by some internal reactions.  Erick Digest establishes in his article that: “When an individual engages in learning, neuro-chemical communication occurs between adjacent neurons and distant neurons in different regions of the brains.  Based on this finding, effective teaching focuses on parts of wholes being taught concurrently.  For example, the mechanism of spelling (parts) should be taught in relation to students’ meaningful use of written language (whole), rather than in isolation.” 
	Good questions to ask are: Are the students aware about these processes? Do students really care about their own learning? Do students apply themselves the right strategies according to their learning style?.  To answer these questions, first it is necessary to establish the individual learning style.  Every human being has different ways to achieve a topic matter; it has to do with individual differences.  This leads to talk about the multiple intelligence, which are 7: Visual/special, verbal/linguistic, logical/mathematical, bodily/kinesthetic, musical/rhythmic, interpersonal and intrapersonal.  These 7 different ways demonstrate intellectual abilities.​[2]​
	The visual/spatial intelligence learners are good to achieve input by watching.  They tend to think in pictures and to create vivid mental images to retain information.  They are happy when looking at maps, charts, pictures, videos and movies.  They are also good at puzzle building, reading, writing, understanding charts and graphs, painting, creating visual metaphors, designing practical objects, interpreting visual images and they also have a good sense of direction.  Their perfect careers are: navigation, sculpture, visual arts, architecture, interior design, mechanic and engineering.​[3]​
	The verbal/linguistic intelligence learners are good using words and language.  These learners have highly developed auditory skills and are generally great speakers.  They think in words rather than pictures.  They are good at listening, speaking, writing, story telling, explaining, teaching, using humor, understanding the syntax and meaning of words, remembering information, convincing someone of their point of view, analyzing language usage.  Their perfect careers are: poetry, journalism, writing, teaching, politics, translation and being lawyers.​[4]​
	The logical/mathematical intelligence learners posses the ability to use reason, logic and numbers.  These learners think conceptually in logical and numerical patterns making connections between pieces of information.  They are always curious about the world around them, these learners ask lots of questions.  The skills they posses are problem solving and categorizing information, working with abstract concepts to figure out the relationship of each to the other, handling long chains of reason to make local progressions, doing controlled experiments, questioning and wondering about natural events, performing complex mathematical calculations, working with geometric shapes.  Their perfect careers are: science, engineering, computer programming, researching, accounting and mathematics.​[5]​
	The bodily/kinesthetic intelligence learners have the ability to control body movements and handle objects skillfully.  These learners express themselves through movement.  They have a good sense of balance and eye-hand co-ordination. (E.g. ball play, balancing beams).  Through interacting with the space around them, they are able to remember and process information.  They are good at dancing, physical co-ordination, sports, hands on experimentation, using body language, crafts, acting, miming, using their hands to create or build, expressing emotions through the body.  Their perfect careers are: athletics, physical education teaching, dancing, acting, firefighting, and being artisans.​[6]​
	The musical/rhythmic intelligence learners are able to produce and appreciate music.  These musically inclined learners think in sounds, rhythms, and patterns.  They immediately respond to music either appreciating or criticizing what they hear.  Many of these learners are extremely sensitive to environmental sounds (e.g. crickets, bells, dripping taps).   This kind of learners are good at singing, whistling, playing musical instruments, recognizing tonal patterns, composing music, remembering melodies, understanding the structure and rhythm of music.  Their perfect careers include: music, disc jockeying, singing, composing music.​[7]​
	The interpersonal intelligence learners are able to relate and understand others.  These learners try to see things from other people’s point of view in order to understand how they think and feel.  They often have an uncanny ability to sense feelings, intentions and motivations.  They are great organizers, although they sometimes resort to manipulation.  Generally they try to maintain peace in-group settings and encourage co-operation.  They use both verbal (e.g. speaking) and non-verbal language (e.g. eye contact, body language) to open communication channels with others.  They are good at seeing things from other perspectives (dual-perspective), listening, using empathy, understanding other people’s moods and feelings, counseling, co-operating with groups, noticing people’s moods, motivations and intentions, communicating both verbally and non-verbally, building trust, peaceful conflict resolution, establishing positive relations with other people.  Their perfect careers include: counseling, selling, politics, and business.​[8]​
	The intrapersonal intelligence learners have the ability to self-reflect and are aware of one’s inner state of being.  These learners try to understand their inner feelings, dreams, relationships with others, and strengths and weaknesses.  They are good at recognizing their own strengths, desires and dreams, evaluating their thinking patterns, reasoning with themselves, understanding their role in relationship to others.  Their perfect careers are: researching, philosophy, theorist.​[9]​
	The previous 7 definitions about multiple intelligences are closely related to the learning styles, these are divided into 3 different fields, which are tight to every human being. Those 3 styles are:  The visual, auditory and kinesthetic. A definition is: for the visual learners.  They need to see the teacher’s body language and facial expression to fully understand the content of a lesson.  They tend to prefer sitting at the front of the classroom to avoid obstructions.  They may think in pictures and learn best from visual displays including: diagrams, illustrated textbooks, overhead transparencies, videos, flipcharts and handouts.  During a lecture or classroom discussion, they often prefer to take detailed notes to absorb the information.​[10]​
	The auditory learners.  They learn best through verbal lecturers, discussions, talking things through and listening to what others have to say.  Auditory interpret the underlying meanings of speech through listening to tone of voice, pitch, speed and other nuances.  Written information may have little meaning until it is heard.  These learners often benefit from reading text aloud and using a tape recorder.​[11]​
	The tactile/kinesthetic learners are people who learn best through a hands-on approach, actively exploring the physical world around them.  They may find it hard to sit still for long periods and may become distracted by their need for activity and exploration.​[12]​
	In the learning process many aspects must be taken into account: cultural stereotypes, attitudes, acculturization, and social distance among the main aspects.  If people recognize and understand different worldviews, they will usually adopt a positive and open-minded attitude toward cross - culture differences.  A closed minded view of such differences often results in the maintenance of a stereotype.  A stereotype is a category that singles but and individual as sharing assumed characteristics on the basis of his or her group membership.  
	The ones, who accepted, in a positive way, the culture where the second language they are learning is spoken, succeed in a better way.  On the other hand, learners who do not agree, or fit at all with a foreign culture have less conditions of the acquisition of the second language.
	Attitudes like all aspects of the development of cognition affect in human beings, develop early in childhood, and are the result of parents’ and peers’ attitudes, contact with people who are “different” in any number of ways, and interacting affective factors in the human experience.  These attitudes form a part of one’s perception of self of other student, and of the culture in which one is living.
	Gardner and Lambert’s (1972) studied the effect of attitudes on language learning, they defined motivation as a construct made up of certain attitude.  While Douglas Brown, defined motivation as the extent to which you make choices about (a) goals to pursue and (b) the effort you will devote to that pursuit.​[13]​  
	This category (attitude) is important when the learners have a positive attitude toward the members of the cultural group whose language they are learning.  It is clear that a second language learner could be benefited from positive attitude and that negative attitude may lead to decreased motivation and in all likelihood, because decreased is put to interaction, to unsuccessful attainment of proficiency.
Second language learning is often second culture learning.  In order to understand just what second culture learning is, one needs to understand the nature of acculturization, culture shock, and social distance.
	Culture shock refers to phenomena ranging from mild irritability to deep psychological panic and crisis.  Culture shock is associated with feelings in the learner of estrangement, anger, hostility, indecision, frustration, unhappiness, sadness, loneliness, homesickness, and even physical illness.  Culture shock maybe is thought to be a form of anxiety that results from the loss of commonly perceived and understood signs and symbols of social contact.
	As sensory information (visual, auditory, tactile, kinesthetic, or olfactory stimuli) enters the receptive organs, it registers briefly in the sensory register.  The sensory register holds an exact copy of the sensory stimulus for a few seconds or less.  In general, it holds information just long enough to recognize and transfer it to short-term memory through a process called selective perception.  Selective perception allows only specific information out of the many possible sensory messages bombarding us at any one time to enter into our conscious awareness.
	Classroom teachers can facilitate selective perception for their students by helping them to focus their attention on main ideas and important details and to make discriminations.  Short-term memory is where conscious thinking, oral processing of information take place.
	It usually remains there for only about 20 seconds because short-term memory is very sensitive to interruption or interference. Unless the information is important and meaningful or has been actively rehearsed, it quickly leaves short-term memory and is forgotten as we begin to think about something else.  The material is forgotten because it was never learned.
	Short-term memory is also limited in the amount of information it can hold.  When overload some material drops out of short-term memory.  If enough repeated rehearsal or practice occurs, information may be transferred into long-term memory (our permanent store house of information) through a process called over learning.
	Overlearning occurs when study or practice is continued beyond mastery.  Most students learn important, but essentially non-meaningful information, such us the alphabet or multiplication tables, in this way.  Students who perform poorly on exams often report they are surprised by their grades because they had studied or rehearsed the to-be learned information for a long time.  What they failed to assess while studying was whether sufficient rehearsal had occurred to transfer the information into long-term memory.  Once information is over learned, it remains more or less permanently available.  Most of us use techniques such as songs and rhymes that placed the material in an interesting or important context.  When information is inherently meaningful or important to us, we automatically remember it.
	The most important development that occurs in long-term memory, however, is not its contents or capacity, but rather the strategies that children use to transfer information in and out of long-term memory with age.  The effectiveness and efficiency of the strategies children use improve.
	This is an important concern in the classroom because most learning strategies are stored in long-term memory, but operate in short-term memory.
What are Learning Strategies?
Strategies are the mental and communicative procedures learners use in order to learn and use language// Underlying every learning task is at least one strategy.  However, in most classrooms, learners are unaware of the strategies underlying the learning tasks in which they are engaged​[14]​  
Why are the strategies important to the learning process?
Knowing about strategies, they are important because being aware of what students are doing and how they are acquiring a second language is better than just learning or doing a good job because they feel it is an easy task.  Douglas Brown states “motivation is an important term for explaining the success or failure of virtually any complex task.​[15]​   It is easy to figure out that success in a task is due simply to the fact that someone is “motivated”  “It is easy in second language learning to claim that a learner will be successful with the proper motivation.”​[16]​  It means that when learners who are taught the strategies, their learning is more highly motivated than those who are not.  Through research it has been shown that not all learners automatically know which strategies work best for them.
Also, David Nunan argues that “strategies are tools for activating self directed involvement, which is essential for developing communicative competence.  Besides, learners who have developed appropiate learning strategies have greater self confidence and learn more effectively.”​[17]​
Strategies include a variety of ways when acquiring a second language some of these strategies will be used more frequently than others, depending on the age, proficiency of the students and the individual learner needs.  
For instance, classifying: putting things that are similar together in groups.  Example, study a list of names and classify them into male and female.
Predicting: predicting what is to come in the learning process.  Example: look at unit title and objectives and predict what will be learned.
Inducing: Looking for patters and regularities.  Example: Study a conversation and discover the rule for forming the simple past tense.
Taking notes: Writing down the important information in a text in your own words.
Concept Mapping: Showing the main ideas in a text in the form of a map. 
Inferencing: Using what you know to learn something new.
Discriminating: Distinguish between the main idea and supporting information.
Diagramming: Using information from a text to label a diagram.
Cooperating: Sharing ideas and learning with other students.  Example: work in small groups to read a text and complete a table.
Role playing: Pretending to be somebody else and using the language for the situation you are  in.  Example:  You are a reporter.  Use the information from the reading to interview the writer.
Conversational patterns: Using expressions to star conversations and keep them going.  Example: Match formulaic expressions to situations.  
Practicing: Doing controlled exercises to improve knowledge and skills.  Example: exercise, listen to a conversation, and practice it with a partner.
Using context: Using the surrounding context to guess the meaning of unknown words, phrases, and concepts.
Summarizing: Picking out and presenting the major pints in a text in summary form.
Selective listening. Listening for key information without trying to understand every word.  Example: Listen to a conversation and identify the number of speakers.
Skimming: Reading quickly to get a general idea of a text.  Example: Decide if a text is a newspaper article, a letter, or an advertisement.
Personalizing: Learners share their own opinions, feelings, and ideas about a subject.  Example: Read a letter from a friend in need and give advice.
Self-Evaluating: Thinking about how well you did on a learning task, and rating yourself on a scale.
Reflecting: Thinking about ways you learn best.
Creative brainstorming. Thinking: of as many new words and ideas as you can.  Example: work in group and think of as many occupation as you can.​[18]​
Rehearsal is a generic name for a variety of memory strategies that all involve repetition as a method for remembering material. Writing each spelling word five times, repeating to oneself a phone number you just looked up as you prepare to dial the number, and reciting multiplication facts aloud as a class, are all examples of rehearsal strategies.
Rehearsal is a rote strategy that does not promote the meaningful processing of information and in many learning situations is often not the most effective strategy for remembering.  As adolescents and older students acquire more sophisticated learning strategies they are less likely to report that they use rehearsal as a study routine.
Organization/Grouping. 
Organizational strategies for remembering involve reorganizing information into meaningful groupings.  Organizing material this way promotes semantic processing of that material, which in turn makes it easier to remember.  Organizing spelling words for study based on identical prefixes and learning the words produced in a state by grouping them according to their use are both examples of semantic organization.
Elaboration: Elaborative strategies involve creating connections that add meaning to the material that must be remembered.  These connections can involve visual images or verbal phrases.  The performance of adolescents and adults is better when they produce their own elaborations.  Elaboration is a late developing strategy.  Children do no use it spontaneously until at least 11 years of age; dramatic increases in its use occur during adolescence.  Older adolescents are more likely than older elementary school children to report that they use elaboration while studying.  Elaboration is not a universally adopted study skill; however.  Every university student rarely reports using elaborative-type study techniques.
Self-Testing.
Self-testing is one way to decide if study activity can be terminated, and this can be accomplished in several ways.  Practice tests, looking away reciting material, and flash cards are all methods for self-testing.  Students are more likely to continue studying the material that they missed while self-testing until self-testing proves they have mastered the material.  Studies have shown that it is possible to instruct students in self-testing techniques.
Retrieval and Remembering.
Retrieval strategies are additional methods we use for remembering information.  If you cannot find your car keys a methods for retrieving them would be to begin looking in places were the keys are likely to be found.  Retrieval strategies can vary from simple to complex.  For instance, a simple, basic strategy is not to give up trying to remember something that does not come to mind immediately.  More sophisticated strategies often involve the use of general knowledge, logic and inference knowing that thinking about some related item or event may help you remember what you are trying to remember, is an example of a mature retrieval strategy (eg. Recalling when you last used your keys, what you were wearing, who you were with.)
In general, older children are better than younger children at using retrieval strategies.  From the ages of four to 12, children become more efficient and sophisticated in their use of retrieval strategies when they are having difficulty recalling information.  The use of retrieval strategies prior to four years of age is infrequently reported in the literature.​[19]​


ESSAY
Some factors contribute in some way to the success of language learning.  Here can be added the learning style and strategies learners must develop to have a better opportunity when acquiring a second language.  That is to say that unit and program have to be related to needs and experiences of the learners.  Consider this basic psychological principle by Finochiaro and Brunfit. “Learning generally results when unit and program content and activities are related to the needs and experiences of the learners”.​[20]​
One of these factors is the attitude that students must show when learning a second language, because learners are expected to participate actively in the classroom, and there are times when this does not happen.  
Even though students like learning a second language, they are afraid of participating in class where there are other students who have more knowledge or are better in the second language.  They do not answer questions, they are not volunteers in dialogues and they are ashamed to do anything in the classroom because the rest of students could criticize or correct them all the time.  Here the teacher’s motivation is one important factor for students who are not successful in a foreign language
   It is mandatory to relate theory with the real context to have an idea that students need to be successful when acquiring a foreign language.  Therefore, it is good to mention that there are different kinds of learning styles, which make the students acquire a second language easier. Among the 4 main learning styles, the students in the Advanced English group of the University of El Salvador used only 3 of three of these styles which are: visual, auditory and kinesthetic.
One of the learning styles developed by students of Advanced English II at the University of El Salvador, in the classroom is the visual one.  It is classified like this “Visual learners tend to learn better when a variety of visual aids, such as blackboards, overhead projectors, and films, are used during instruction.  They often use imagery to learn complex subjects”​[21]​ 
Throughout the observation, these students were never exposed to these types of visual aids.  Though this does not mean they did not understand the class, they did, but not as properly as they would.  The board was not used as in the first courses of English: Basic, Intermediate.  The teachers tend to use the book as their main resource.  People in charge of the teaching practice use from time to time different visual resources such as flashcards, photocopies, or charts.
One interesting characteristic from a visual learner in a beginning course is the way this person looks at his/her notebook and how he/she places a full stop after each word he/she copies from the board.
In the Advanced courses, the ways of recalling or accessing information are different.  A visual learner is always looking and following the teacher moves around the classroom.    In this observation period, not all the students were interested in looking the teachers’ movements, less than the 30% of the group practiced it, this kind of learners always notice details and are very neat in the presentation of written work and try to keep an orderly learning environment.
Most of the time, visual learners in this course understand orders if told rather than shown.  This means they worked better when the teacher explains the instructions instead of reading them.  Some of them (Advanced English students) try to avoid oral production and when asked to speak, they keep production to a minimum.  This was experienced in the interviews made during the semester in which, from 6 students interviewed only 2 of them got good grades. (9.4 – 7.5)
These students are the typical ones who like to work quietly and finish early.  Talking about strategies, these students tend to think in pictures and to create mental images to retain information.  They are happy looking at maps, charts, pictures, videos and movies, they are also good at puzzle buildings, reading, writing, understanding charts and graph paintings, creating visual metaphors, designing practical objects and interpreting visual images.  Among these activities, not all of them were carried out in the classroom.
According to the different characteristics a visual learner has, retrieval is the method these students use for remembering information.  They try to use general knowledge, logic, and inference.  They know that thinking about some related item or event may help them remember what they are trying to remember.  Also cooperating is the strategy visual students have used the most.  These students (visual learner styles students) like to work in groups sharing and learning with the people around them.  Possibly they feel afraid of learning alone or not understanding instructions or exercises by themselves.
Despite all the theory that establishes the good things about visual learners, this kind of students (in the advanced English group) said when being interviewed that they do not belong to that learning style and that they did not know anything about it.  Likewise, during observation theory was proved for learners who unconsciously showed their true learning style. In fact, they did not perform as total visual learners.  They did not use the strategies a visual learner would use.  However, they commented that they would like to solve puzzles from time to time, as well as to watch videos or movies in order to improve their comprehension of the language much better.
Other strategies showed in the classroom by Advanced English Students were skimming and scanning but the teacher gave these strategies.  The students developed these special ways of learning during the class and only with some specific topics.
But students are not conscious about their learning styles, also they do not even know how their brains work; besides, brains are responsible of all the information students get from every resource.  They, learners, have to take into account not only the working of the brain but also the social, affective or motivational aspect, even though they do not understand how they learn, some of the students just need to increase their confidence and self esteem to do a better job.
When students are aware about their learning style and their most developed intelligence, they are able to apply the proper strategy and techniques which better help them acquire the second language.
Another style that helps students learn is the kinesthetic one.  Learners enjoy not only using their hands in the learning process but benefit from all types of physical movements while learning.  In all levels, TPR activities are good when reinforcing vocabulary but at high levels like this, Advanced English group, this method is not used frequently.  During the observation, some of the students like “move on” activities that were rarely carried out.
  It is interesting to know that less than half of the class belongs to the kinesthetic style.  These students (kinesthetic type learners) posses some particular characteristics such as: feeling they are two sizes bigger than the desk.  This means that these students cannot stay sitting for a long time, they need to participate on dynamic activities. These types of students prefer races, competitions, watch the board and participate in group games.  Through the observation it was easy to see the difference between visual students that do not like this activity and they avoid being integrated to it.  On the other hand, kinesthetic learners enjoyed these games (activities) that matched their sensory preferences.
 Dealing with appearance, they often prefer to wear baggy cloth.  They need moving activities and are good at sports; the outstanding sport players belong to this category.  In the classroom, when using the TPR teaching method, these kinds of students can be seen participating in the classroom.  These people use movement and rhythmic routines in order to learn.  For this kind of students, using music for moving activities is advisable because kinesthetic learners tend to express themselves through movements.  They have a good sense of balance and eye-hand co-ordination.
A TPR activity developed by practitioners was not well done by all the students in the classroom.  They seemed to be annoyed with this drill and did not pay attention to the task.  Some others were doing what other students did and it was not the correct way.  Just a small group did the work in a proper way.
Most of the Advanced English Students not only belong to the auditory style but also have a tendency to the visual one. It is important to have a paragraph to talk about these two styles.  Perhaps these learners use the information from these two manners of acquiring a second language.  
One of the most important aspects is the psychological issue.  This issue suggests that the use of audiovisual aids is essential in the teaching-learning process.  “Studies in the psychology of learning suggest that the use of audiovisuals in education has several advantages.   All learning is based on perception”.​[22]​  
As this quote states, psychological studies assure that the use of audiovisuals are indispensable for the higher processes of memory and concept formation to occur.  These take place through perception by taking stimuli from the environment so that these perceptions are fed efficiently.  The reason is that without prior perception, memory and concept formation can not occur as stated by Ittelson: “… The higher processes of memory and concept formation cannot occur without prior perception…”​[23]​ In addition to this, psychologists and pedagogists agree that learning is feasible and easier using audiovisuals due to the perception through the senses, especially sight and hearing.
As it is said before, kinesthetic students enjoy not only using their hands in the learning process, but also the TPR activities are good for reinforcing vocabulary.  Unfortunately, the conditions in the class sessions were not the best because the teacher did not include in the lesson plans much of the activities to fulfill this kind of students’ needs.  This causes failure in the students’ performance, also a high percentage of absence from class, and low written production as well.  This is clearly in the grades chart included in this research. (Advanced students grades chart).
One last style observed was the auditory one.  The majority of the students in the advanced group belonged to this style. They tend to learn best during lecture and audio-based instructions.  These students have the following features: they are regarding as the “nice and naughty” students in the group.  It was really interesting to be observing that a highly percent of learners cannot stop chattering or whispering while they are in classes.  Another characteristic was the possibility they have to be good storytellers; nevertheless, it could not be proved in the classes.  During the interviews developed by the teacher assigned to this group, it was proved that this kind of learners can be very bright at oral work, but their performance on written tests was mediocre.  See appendix 1 for complete information.
The final grades proved this theory, 4 chosen students from the auditory group had the following grades:

	ORAL INTERVIEW	QUIZZES	FINAL WRITTEN EXAN
	1ST EXAM	2ND EXAM	1ST	2ND	3RD	
STUDENT 1	9.4	9.0	6.0	6.9	9.3	6.7
STUDENT 2	9.6	9.5	7.3	4.3	4.3	6.6
STUDENT 3	9.4	9.4	7.0	6.6	6.3	5.4
STUDENT 4	9.8	9.5	7.6	6.3	6.3	7.3

Thanks to the oral results and compared with the written exams, it was demonstrated that these students are better when speaking.  In the appendix 1, all grades for all the students are shown.  Those grades demonstrate that auditory learners got poor grades on written quizzes but did better in the interviews, with the exception of 2 students who did well on both.  On the contrary, visual learners obtained lower grades in the interviews than in the written performance.
Another characteristic for the auditory style was the leadership.  While the observation was being carried out, practicing and conversational patterns were the two most useful strategies for auditory learners; it is interesting to read in books these characteristics how well they match in the real context.  These students tended to pay more attention when having the opportunity to do activities where they can develop the listening part.
Also, when students get sensory information, they do not now how to manage such information, but by itself it is transferred into the short-term memory that helps to hold the data just for seconds.  This is important just for a period of time and when the information is used in isolation or just in a determined moment, this previous knowledge; as it was already said, it is retained just for a while.   For example, it was noticed in one of the classes of the Advanced group (the one which was observed) a problem faced by students when the practitioners were developing an activity for reviewing the parts of the body and most of the students did not know the vocabulary; while the students were practicing the TPR activity, one of the students knew the vocabulary used but her movements were slow.  Some other students who were following the slow one got confused because they did what the slow person was doing.  The rest who were following the practitioners understood and learn the vocabulary for just what the activity lasted.  That means the words learned were sent to the short-term memory.  On the other hand, the long-term memory was used for storing the grammar points that were essential for them.  Also if some of these grammatical points were non-meaningful for the students they hardly retained them.  However, in further situation they would recall that information from the long-term memory.
Many other learning strategies are used in the classroom, especially repeated rehearsals, which is the most common strategy among students and teachers.  The use of mnemonics is another useful strategy in which the students are capable to remember previous learned information of associating the new words with meaningful information students already have.
The bases of having good students along every course would be the possibility for them to know about the sensory information (visual, tactile, kinesthetic, and auditory) they are getting from different material.  That means to know which the learning style is and the techniques they need to facilitate the acquisition of a second language.  A test must be provided just to let the students know in which way they learn best even though they do not apply it in a class.
After studying all the factors for helping auditory students learn best, it is observed that the activities performed in class, led by the teacher, did not fill out the auditory students’ needs.  The necessary conditions to achieve knowledge were missing.  The environment was inappropriate, and it was clearly seen that the teacher did not prepare activities to help auditory students.  Likewise, the main point is that the teacher few times took the lesson plan to the classroom, and some other times he gave his role to the practitioners for them to carry it out.
All students tend to use learning styles when acquiring a second language.  Moreover, they feel their necessities are not satisfied at all because of the conditions presented in the classroom that do not fulfill their expectations.  The teacher in charge of the group did not plan the classes around the idea of having at least one activity that match each student’s learning style.  If teachers write lesson plans including activities for every sensory preference, these lesson plans will be either too long, or too difficult to carry out.
Visual students prefer working with pictures, realia, videos, flashcards, card games, etc.  Besides, auditory learners like any kind of work with audiocassettes, songs, poems etc.  Also tactile learners enjoy working with maps, cards, slips of paper, etc.  Finally kinesthetic students love TPR activities, board work games, races, competitions, etc.  But at the University, and having the idea on the students needs, the results would be the same since the teacher would not enable them to use their innate capacity to benefit their learning, teachers do not pay attention about the differences these learners have among the rest.  As consequences of this simple fact, students had short attention spans, giving as a result low grades and poor attendance.
During the observation, every student showed interest in the class but as the class sessions went by, motivation was less.  This failure experience by some of these learners was due to the fact that the teacher was not giving the necessary importance to their sensory preferences.
The teacher in charge of the group was a passive leader, it does not mean he is a bad teacher but students need a person who makes them interested in the system, someone who plans, organizes and sets goals according the experiences they had had before.  This professor has more than six years teaching at the university of El Salvador.  It is reasonable to think about the experience he has got and all the methodology he could apply when teaching English. 
As a conclusion it is good to say that the observation shows that students do not really know themselves when talking about their learning styles and it is strongly shown during the observation and by the students’ answers.
When finishing the observation for one semester at the University of El Salvador, in the group of English Advanced III, the researchers found out that the students are not aware of their learning styles and therefore they take into consideration the different strategies they could apply for acquiring the second language more easily and effectively.
During that time and after examining the instruments, the analysis is this:  It was found one student who, according to the answers provided on the instruments to research on learning preferences, that students established he was a visual, kinesthetic, tactile, and individual learner.  This is the only one who always answered the same, and established a definite learning style.  All the rest of the students were as follow.  two students  prefer visual style, one student auditory – individual style, two students reported individual style, two tactile style, three kinesthetic style and five group learning style.
During the observation the theory was part of the work that could prove only a minimal aspect of this research because the results of some questionnaires gave the idea of  a learner’s style that according to what writers said differ a lot from the student’s behavior.  These theories show an idea of what each of the styles focus.  Some emphasize memory and others understanding.  Along this period mismatches existed between the theories on learning styles.  The styles of most students and the teaching style of the professor.
Being bored is just one of the consequences of these disagreements.  Through the observation it was obvious the teaching method did not include all the learning styles together, or at least activities that integrated students.  It could be possible that students become inattentive when they do not find the class interesting because they feel the class does not fulfill their expectations.  The results of these inattentions are poor grades on tests that the majority in this class has.  No matter if they have a previous knowledge on English or not.  The lack of progress is the same in the course.  Based on the teacher’s behavior who centers his attention in only one part of the students, it is important to say this is a possibility that the teacher, the main actor in the learning process has no idea that some students needs are different from others The teacher focused his teaching on the Visual and auditory styles learners, this behavior does not mean he did it on purpose.
In some cases the learners not included in this learning style feel they cannot do a better task and change to other curricula or drop out of school.  Also classes became not interesting for the students and not easy for the teacher.
It was the case of the Advanced Group where some of the students did not like some activities the practitioners carried out to the class.  These students showed exactly how they feel and did not want to participate actively.  These practitioners brought a song every time they had the opportunity to do it.  These caused different reactions on students that demonstrate their disagreement with this activity and they were inattentive.  They did not react in an appropriate way to what the teachers say or do.  Besides, poor attendance reflects what other students feel toward the class.  These learners were the ones who thought they had a higher knowledge of English.
A standard learning in classes must be achieved when the teacher is conscious about what his/her students really need and he/she involves the main learning styles in the curriculum, this way all learners will have the opportunity to participate and learn enthusiastically and without feeling uncomfortable.
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APPENDIXES

                                                                                                                             UNIVERSITY OF EL SALVADOR	
                                                                                                          ADVANCED II. LIC. RICARDO CABRERA	
	FINAL GRADES RESULTS IN THE ADVANCED ENGLISH GROUP	
	Semester 1, 2003	
	NO.	NAME	LEARNING STYLE	Q1	Q2	Q3	Q4	Q5	Q6	Q7	PRO	PER25%	INT1	INT2	PRO	PER25%	MT	PER 25%	FE	PER25%	FG	
	1	Alfaro Rivas, Ever	Auditory	4.3	5.6	5.0	7.6	6.0	7.3	7.5	6.2	1.5	6.0	7.0	6.5	1.6	6.4	1.6	7.1	1.8	6.5	
	2	Avila Siliezar, Gloria Adelina	Visual	6.0	6.9	9.3	6.3	7.6	6.3	9.5	7.4	1.9	9.4	9.0	9.2	2.3	7.7	1.9	6.7	1.7	7.8	
	3	Carias Pineda, Nylia Dorin	Auditory	7.0	7.9	6.0	6.0	4.6	4.6	8.0	6.3	1.6	6.0	5.0	5.5	1.4	5.3	1.3	6.8	1.7	6.0	
	4	Cordova Menjivar, David	Visual	5.3	5.0	5.0	6.3	5.3	5.3	8.0	5.7	1.4	7.4	6.5	7.0	1.7	3.3	0.8	4.0	1.0	5.0	
	5	Campos Palacios, Sandra	Kynesthetic	5.0	5.3	4.0	4.6	5.0	4.6	7.5	5.3	1.3	5.6	6.0	5.8	1.5	4.6	1.2	5.6	1.4	5.3	
	6	Campos, Guillermo Carlos	Tactil	0.0	0.0	7.3	0.0	4.3	4.3	10.0	3.7	0.9	9.6	9.5	9.6	2.4	5.7	1.4	6.6	1.7	6.4	
	7	Colindres López, Maykool	Kynesthetic	5.6	5.3	0.0	8.0	3.6	8.0	5.0	5.1	1.3	4.8	7.0	6.9	1.5	6.9	1.7	7.5	1.9	6.3	
	8	DeLeon Flores, Maria Catarina	Auditory	5.3	3.6	3.6	0.0	3.6	4.6	8.0	4.5	1.0	5.6	6.0	6.8	1.5	9.4	0.9	5.6	1.4	4.7	
	9	Fabián Mejía, Balmore	Auditory	8.0	5.9	8.6	7.6	8.3	6.0	8.0	7.5	1.9	7.8	7.8	7.8	2.0	7.2	1.8	6.9	1.7	7.3	
	10	Flores Ruano, Laura	Visual	5.6	3.6	5.6	5.3	5.6	5.0	7.5	5.6	1.4	4.8	6.0	5.4	1.4	3.4	0.9	3.5	0.9	4.4	
	11	Guevara Jiménez, Laura H.	Visual	6.6	5.0	6.6	8.0	6.0	5.6	10.0	6.8	1.7	8.8	8.0	8.4	2.1	6.4	1.6	6.3	1.6	7.0	
	12	López, Roxana	Auditory	0.0	0.0	7.0	6.6	6.3	5.3	10.0	5.0	1.3	9.4	9.4	9.4	2.4	5.8	1.4	5.4	1.4	6.4	
	13	Meléndez, Dona M.	Tactil	6.0	4.0	5.6	5.0	6.6	5.3	5.0	5.1	1.3	7.4	8.5	8.0	2.0	4.7	1.2	4.0	1.0	5.5	
	14	Mancía V, José A	Auditory	6.6	6.6	9.0	8.6	7.0	5.6	0.0	6.2	1.6	7.1	7.5	7.3	1.8	6.7	1.7	6.6	1.7	6.7	APPENDIX A-1
	15	Segovia Marquez, Ana R.	Auditory	6.6	6.3	6.6	6.0	6.0	7.0	7.5	6.6	1.6	7.5	9.0	8.3	2.1	8.5	1.6	6.4	1.6	6.9	
	16	Salinas González, Noel A.	Auditory	6.0	5.0	7.3	6.0	8.0	7.0	8.0	6.8	1.7	6.7	7.0	6.9	1.7	4.5	1.1	7.8	2.0	6.5	
	17	Torres H. Catarino	Auditory	9.0	6.3	6.3	6.6	8.0	6.0	10.0	7.6	1.9	7.6	8.0	7.8	2.0	6.5	1.6	6.6	1.7	7.1	
	18	Valladares Maybelin R.	Auditory	8.6	8.9	0.0	7.6	6.3	6.3	8.0	6.5	1.6	9.8	9.5	9.7	2.4	7.6	1.9	7.3	1.8	7.8	
	19	Yanes Reyes, Jaime Benjamin	Auditory	1.0	5.3	6.3	6.0	8.3	5.0	7.5	5.6	1.4	8.0	8.0	8.0	2.0	6.7	1.7	7.4	1.9	6.9	
																						
																						
































APPENDIX A-2
Students from all the styles are grouped in this chart.  Through some questionnaires, and the observation period, each of them (learners) have been classified into the four different styles cited at the beginning of this work.
All of these learners did the same numbers of written quizzes, interviews (oral exams) and mid-term exams.  In the diagram, quizzes are shown as Q1, Q2, Q3, Q4, Q5, Q6, and Q7.  Interviews are displayed as INT, mid-term exam as MT, and the final exam appears as FE, the final grade appears as FG.  The average of  quizzes and interviews are displayed as PRO.
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